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The aim of this research is to find out the effect of students’ translation
competence through the techique of idiomatic translation at SMA Negeri 1
Langsa with class XI IPA 6 as experimental group and XI IPA 7 as control group.
The study was carried out by quasy experimental design. The data was
collected through translation test. The study reveals that idiomatic translation
improves students’ translation competence. The statistical analysis shows a
significant difference between the two groups. The statistical analysis shows
that t observed is higher than t table at the significant level of 5%. Therefore,
the Ho is rejected and Ha is accepted. The study suggests that this technique be
applied in teaching translation in EFL classes.
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INTRODUCTION
Ordudari (2008:2) views that translation “….. has made inter-linguistic
communication between peoples possible.”. People with different culture and
language background exchange information and idea through translation.
This is in line with Levi in Ordudari (2008:3), who sees translation as “….. a
process of communication  whose objective is to import the knowledge of the original to
foreign language.” Foster in Ordudari (2008:3) assumes that good translation is
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one which fulfills the same purpose in the new language as that of the source
laguage message both in terms of meaning and style.  Larson in Choliludin
(2009:23) terms them as the grammatical constructions and lexical choices.
However, idiomatic translation does not sound like a translation. It requires a
more thorough translation. The students at Senior High Schools are required
to translate idiomatically from source language to target language. However,
some of the students at SMA Negeri 1 Langsa find much difficulty in
translation. When given a translation task by the teacher, they literally
translated it based on bilingual dictionaries and the use of google translator.
It is in this light that the researcher examined the use of an idiomatic
translation and its effect towards the students’ translation competence.
LITERATURE RIVIEW
Lewis in Ordudari (2008:4) says that the word ‘translation’ comes
form the Latin “ tran + latus”, which means “carried accross”. Catford
(1965: 20) points out that translation as the replacement of textual material in
one language by equivalent textual material into another language. In
addition, Wills in Ordurari (2008:4) states it as a transfer process aiming at
the transformation of a written source language text into an optimally
equivalent target language text demanding the syntactic, the semantic, and the
pragmatic understanding and analytical processing of the source language.
According to Brigitta (2005:2) terms translation as a language processing and
text production task involving two different language: the source language
(SL) and the target language (TL). Therefore, translation in this study is the
equivalent replacement material from source language to a target language
which requires semantic, syntactic analytical and pragmatic understanding in
both languages.
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1. Translation Language Competence
Translation competence is the knowledge and skills the translator
must possess in order to carry out translation (Bell in Catalina, 2007).
Organizational competence is the ability of translator to organize the
translation. Organizational competence consists of grammatical competence
and textual competence. Below is the translation language competence
according to Sonia Colina (2003:27-28).
Table I
Translation language competence
In the translation language competence diagram, it shows that the
basic translation language competence is organizational competence.
Grammatical competence is composed of the individual’s knowledge of the
forms and structures of a language (Claudia, 2009). Clear grammatical
competence plays a vital role in the act of translation. Cao in Claudia
(2009:31) defines this sub component as control of vocabulary (the words of
a language), morphology (the way that smaller parts combine to form words),
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graphemic (writing system) knowledge. So that,  there are four components
in grammar competence that must be possessed by a translator.
Claudia (2009:31) views that insufficient knowledge of vocabulary
can lead to miscomprehension of the source text or failure to successfully
communicate meaning in the target text. A translator’s knowledge of
morphology and syntax helps both interpretation  and  production in the act
of  translation. A failure to understand the effects that syntax and
morphology have on meaning can  also lead to incomplete  or  mistaken
understanding of the source text and the production of a difficult or
misleading rendition in the target text. Graphemic knowledge, likewise, plays
a part in both the interpretation and production aspects of translation.
Failure to understand differences  in  meaning carried by punctuation and
diacritical marking can lead to misapprehension of the source text. Lack of
knowledge of writing mechanics or  misapplication  of  graphemic knowledge
can lead  to interference with communication of meaning and difficulty in
the comprehension of a target text. Therefore, each of the aspects of
grammatical  competences  is  vital to the act of  translation and is being
assessed either directly or indirectly in any authentic translation  task.
Textual competence is knowledge of regularities and convention of
texts, genres and text types (Zainurrahman, 2009). Textual competence
contains cohesive and rhetorical organization. This is in line with Claudia
(2009:26) who views textual or discourse competence as the way in which
sentences and larger chunks of language are woven together to create a
coherent and cohesive message. Therefore, the reader can understand the
message in target language like a written language.
Claudia (2009:32), further, points out that textual competence, or the
ability to string ideas together as a text, is a vital part of any act of translation.
Mhd. Rasid Ritonga, Marda Ely Shinta & Siti Habsari Pratiwi
JL3T. Vol. II, No. 2. December 2016 34
Within the purview of textual competence, Claudia includes cohesive
competence, the ability to use linguistic devices to connect sentences, ideas,
rhetorical organization competence, and the ability to organize a text in the
most appropriate way to achieve its aims in a given community. Likewise, the
successful translator activates his/her knowledge of similar available devices
in the target language to render a similar message and  meanings in the target
text. This includes such aspects as the creation (by the source text author or
the translator) of tenor and tone. This competence involves understanding
the rules and conventions of rhetoric and cohesion in both codes well
enough to know what meanings are conveyed; through either following or
breaking conventions in the source language. That is to say that translators
make use of this mode to reading and  interpreting the source text as well as
to producing the target text. Thus, any authentic translation task will, to some
extent, assess textual competence along with grammatical competence similar
to the linguistic sub-component. The textual sub-component of translation
competence needs to be clearly stated. This implies the importance of textual
competence in translating a text, as it consists of the ability of connecting
sentences and idea as to achieve cohesive competence (the ability to organize
the text in good suitable form in target language).
2. The Technique of Making  Idiomatic Translation
The technique of making idiomatic translation is a technique which
facilitates a translator to find out the meaning in translating a text from
source language to target language by natural equivalent language. This
technique is suitable for those who lack of vocabularies because this
technique focuses on the function and forms of word in a sentence and the
relation of each sentence in a text. Based on Choliludin (2009:43), there are at
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least six important steps in translation. First, sentence identification. At this
stage, students are required to identify the context and kind of the text, for
instance, education, daily, history, archaeology, mine, agriculture, politic,
religion, social and culture text and context. The purpose of sentence
identification is to recognize contain subject, verb, object as well as idiom
and proverb (if any). Second, analyzing the subject, verb, object and adverb
in the sentence. The purpose is to identify all elements in a sentence and to
separate them based on each function and form. In this step, students need
to detail all subjects, verbs, objects or complements and adverbs in a
sentence. Third, making sure that the message from the source language has
been found. At this level, the students should determine the subject, verb,
object from the sentence and determine the essence of sentence before
translating them. Fourth, rearranging the sentence if it is in the same
direction. Fifth, retranslating the sentence by following Duff’s principal
number 4. The Duff principal is one of the most frequent criticisms of
translation as it does not sound ‘natural’. This is because the translator’s
thoughts and choice of words are too strongly molded by the original text. A
good way to avoid the influence of the source language is to set the text aside
and translate a few sentences aloud from memory. This will suggest natural
patterns of thought in the first language which may not come to mind when
the eye is fixed on the source language text. It means that the translator
should read aloud his first translation in order to suggest natural pattern of
target language. Last is translating at idiomatic level as suggested by Larson
where idiomatic translations use the natural forms of the receptor language
both in the grammatical constructions and in the choices of lexical items.
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This research was carried out from July to September 2015 at SMA
Negeri 1 Langsa located on Jalan Ahmad Yani, Langsa, Aceh, Indonesia. The
population of this research is all the second grade science students of SMA
Negeri 1 Langsa. Since this is a quasy experimental design, only two classes
that showed homogenity and normality in the pretest were taken as sample
of the study. XI MIA 6 consisting of 31 students served as the experimental
group and XI MIA 7 consisting of 32 students as the control group.
In the first meeting of the treatment, the students were taught with
general understanding of how the technique of making idiomatic translation
works. In the second meeting, the students were asked to translate a sentence
followed by a paragraph in the third meeting, a simple text in the fourth
meeting, and a text in fifth meeting. Whereas, in control class the
conventional strategy as used by the school teacher was used for five
meetings. After the completion of the treatment, they were given a post test
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To measure the student’s translation competence, this study used the











Translation shows a proficient
control of writing system such as
correct punctuation   and diacritical
marking. There are few or no error
of using and understanding
function of punctuation and
diacritical marking   in both source
text and target language.
10
Translation shows a weak control
of writing system such as
punctuation and diacritical
marking. There are frequent minor
errors of using and understanding
function of punctuation and
diacritical marking  in both source
text and target language.
Translation lead to interference
with communication of meaning
and difficulty in the comprehension
of a target text.
5
Translation shows some lack
control of  target text writing
system such as correct punctuation
and diacritical marking . There are a
lot of errors of using and
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understanding function of
punctuation and diacritical marking
in both source text and target text.
There are lack of knowledge of
writing mechanics or
misapplication of graphemic
knowledge that lead to






Translation shows accurate and
appropriate rendition of the
terminology. It reflects a good
command of terms specific to the
subject dealt with. Good and
thorough effort of documentation.
Translator has  proper and skillful
usage of dictionaries and other
professional resources that lead to
good comprehension of the source
text or successfully communicate
meaning in the target text
10
Translation shows some mistakes
involving translation of
terminology and special terms.
Adequate, through not exhausive,
process of documentation.




unawareness of a particular
terminology. No previous work of
documentation. Translation leads
to miscomprehension of the source
text or failure to successfully
communicate meaning in the
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targeted text. Translation shows
improper and unskillful usage of








Translation shows a proficient
control of smaller parts to form
words such as suffix and prefix in
the act of translation. The
translation accurately reflects the
meaning contained in source text
with appropriate alterations,
omissions or additions of forming
word in the targeted text. Slight
nuances and shades of word forms
have been correctly rendered.
10
Translation shows a weak control
of smaller parts to form words
such as suffix and prefix in the act
of translation. The translation has
unjustified changes in alterations,
omissions or additions of forming
word in the targeted text.
Translation shows
misunderstanding of meaning of
words in the source text and how
to find their equivalence in the
targeted text.
5
The translation reflects or contains
inaccurate renditions and/ or
unimportant omissions and
additions of word forms such as
suffix and prefix. Translation
demonstrates very defective
comprehension of the source text.
Translation lacks control of word
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forms that lead to incomplete
production of a difficult or









Translation illustrates a proficient
control of phrase and sentence
forms. Translation accurately
reflects the message contained in
the source text with appropriate
alterations, omissions, or additions
of phrase and sentence forms such
as active or passive sentences and
tenses usage.  Slight nuances and
shades of word forming have been
correctly rendered.
10
Translation indicates a weak
control of phrase and sentence
forms. Translation shows
unjustified changes in alterations,
omissions or additions of phrase
and sentence forms such as active
or passive sentences and tenses
usage. Translation demonstrates
misunderstanding of meaning of
sentences in the source text and
how to find their equivalences in
the targeted text.
5
Translation shows some lack
control of forming phrase and
sentence in the act of translation. It
contains inaccurate renditions and/
or unimportant omissions and
addition of phrase and sentence
forms such active or passive and
tenses usage. Translation
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demonstrates very defective
comprehension of the source text.
Thus, translation leads to
incomplete or mistaken
understanding of the sentence of
the source text and the production
of a difficult or misleading





The translation flows naturally and
reads like an original text (not
derived from any other
publications) written in the targeted
text. Translation is very well
organized into sections and/or
paragraphs in a manner consistent
with similar to the targeted texts.
Translation shows the ability to
connect linguistic devices, ideas,
several sentences and larger chunks
of language that are woven
together to create a coherent and
cohesive message.
10
Some construction of translation
gives away the non original nature
of the text. The structure of the
source text is shown up in the
translation. Translation is organized
into sections and/or paragraphs in
a manner generally consistent to
the targeted texts. There are
occasionally awkward or oddly
placed elements. Translation does
not demonstrate the connecting
linguistic devices, ideas, several
sentences and larger chunks of
language in order to create a
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coherent and cohesive message.
5
Translation is disorganized and
lacks divisions into coherent
sections and/or paragraphs in a
manner consistent with the
targeted text. Translation does not
flow together. It is awkward.
Sentences and ideas seem
unrelated. Translation doesn’t
connect linguistic devices, ideas,
several sentences and larger chunks
of language in order to create a




The translated text accurately
recaptures the goals, purpose
(function: informative, expressive,
and persuasive), and intended
audience contemplated in the
original. Good textual analysis and
successful application of the
conclusions obtained. Translation
has a good style. It flows together
flawlessly and forms a natural
targeted text.
10
The translated text demonstrates
the goals, purpose (function), for
the intended audience, but it is not
an exact equivalent in the targeted
language. The translation reveals
problems in textual analysis or in
the application of its results. The
translation style may be
inconsistent. There are occasional
awkward or oddly placed elements.
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5
Total disregard for the goals,
function, and audience. Functional
equivalence is minimal. This text
could not emerge from the same
contextual circumstances as the
original Translation lacks style.
Revision Process
10
Adequate process of revision.
Several versions were created
before final version came about.
5 Minimal version involved. First
draft with a few changes.
The content validity was carried out to measure the soundness of the
test. Test-Retest reliability was used to examine if the instrument is stable
over time from one test administration to another. To determine the
reliability of the instrument, the researcher administered the test at two
different times to the same participants at a sufficient time interval (Muijs,
2004:66-71; Creswell, 2012:159). Pearson ‘r’ was used to find out the
reliability of the test (Peers, 2006:30).
= n∑Xi Yi − (∑Xi)(∑Yi)(n∑Xi 2 − ∑Xi 2) (n∑Yi 2 − (∑Yi)2
Where :
: Product Moment Correlation
ΣXᵢ : Total of item score
ΣYᵢ : Total of answer score
ΣXi2 : Quadratic total of answer score an item
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ΣYi2 : Quadratic total of answer score total
Σ XiYi : Total of multiplication “answer score an item with answer score
total.
The strength of the relation is marked by +/- 1. The size effect of the
correlation is as follows:
<0.+/–1 = weak correlation
<0.+/–3 = modest correlation
<0.+/–5 = moderate correlation
<0.+/–8 = strong correlation
≤+/–0.8 = very strong correlation
To analyze the data, the researcher applied independent t-test to find
out if the mean score of experimental and control class significantly differs.
Normality of test as well as homogeneity test was also applied. The following
Chi-Square was used to test normality data:
2 = ( − )2
On the other hand, the formula F value was employed to examine the
homogeneity:






( − ) + ( − ) ㌰+ −
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FINDINGS AND DISCUSSION
The students’ translation competence of pre and post-test for both
experimental and controlled groups is presented below:
Table IV

























































































1 A F 10 15 5 10 5 10 5 10 5 15 5 10 5 10 40 80
2 ASW 5 10 5 10 5 10 5 10 5 10 5 10 5 10 35 70
3 BHQ 10 10 5 10 5 10 5 10 5 10 5 10 5 10 40 70
4 C Z A 10 10 5 10 10 15 10 10 5 10 10 15 5 10 55 80
5 Cas 5 10 5 10 10 15 5 10 5 15 5 10 5 10 40 80
6 CDR 5 15 5 10 10 15 5 10 5 15 5 10 5 10 40 85
7 DPA 5 10 5 10 10 15 5 10 5 15 5 10 5 10 40 80
8 EPL 5 15 5 10 10 10 5 10 5 15 5 10 5 10 40 80
9 F H 5 10 10 15 10 10 5 15 10 15 10 10 5 10 55 85
10 F M 10 15 5 10 10 15 10 10 10 15 5 10 5 10 55 85
11 FA 5 10 5 10 10 15 5 10 10 15 5 10 5 10 45 80
12 L R 5 10 5 10 5 10 5 10 10 15 5 10 5 10 40 75
13 Lulu 5 10 5 10 10 15 5 10 5 15 5 10 5 10 40 80
14 MA 10 10 2 10 5 10 5 10 5 10 5 10 5 10 37 70
15 MFD 5 10 5 10 5 15 5 10 5 10 5 10 5 10 35 75
16 MRP 5 15 5 10 5 10 5 10 10 15 5 15 5 10 40 85
17 MRR 5 10 5 10 5 10 5 10 5 15 5 10 5 10 35 75
18 MZY 5 10 5 10 10 15 5 10 5 15 5 10 5 10 40 80
19 NS 10 10 5 10 5 15 5 15 10 15 5 10 5 10 45 85
20 QZ 10 15 5 10 10 15 5 15 5 10 5 10 5 10 45 85
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21 RA 5 10 5 10 5 15 5 10 10 15 5 10 5 10 40 80
22 RiRa 5 15 5 10 10 15 5 10 5 10 5 10 5 10 40 80
23 RR 10 10 5 10 10 15 10 15 10 15 5 15 5 10 55 90
24 RY 5 10 10 10 5 15 5 10 5 15 5 10 5 10 40 80
25 S M 10 15 10 10 10 10 5 15 10 15 5 10 5 10 55 85
26 SF 10 15 10 15 5 10 5 10 5 15 5 10 5 10 45 85
27 SR 5 15 5 10 10 10 5 10 5 15 5 10 5 10 40 80
28 Syah 5 10 5 10 5 15 5 10 5 10 5 10 5 10 35 75
29 T A J 5 15 5 10 5 10 5 10 5 10 5 10 5 10 35 75
30 T MT 5 10 5 10 10 15 5 15 5 10 5 10 5 10 40 80
31 U Y 10 10 5 10 5 15 5 10 5 10 5 10 5 10 40 75




































Max 10 15 10 15 10 15 10 15 10 15 10 15 5 10 55 90
Min 5 10 2 10 5 10 5 10 5 10 5 10 5 10 35 70
Table V




















































































1. AAQ 5 5 5 10 10 10 5 10 5 10 5 5 5 5 40 55
2. AFR 5 10 5 5 5 10 5 10 5 5 5 5 5 5 35 50
3. AH 10 10 5 10 10 10 5 5 5 5 5 5 5 5 45 50
4. AP 10 10 5 10 10 10 5 5 5 10 5 5 5 5 45 55
5. CAP 5 10 10 10 10 10 5 10 5 10 5 5 5 5 45 60
6. DAB 5 10 5 10 10 10 5 5 10 10 5 5 5 5 45 55
JL3T
Journal of Linguistics, Literature & Language Teaching
JL3T. Vol. II, No. 2 December 2016 47
7. DF 5 10 5 10 5 10 5 5 5 10 5 5 5 5 35 55
8. FKZ 10 10 5 5 10 10 5 5 5 10 5 5 5 5 45 50
9. HV 10 10 5 5 10 10 5 5 5 10 5 5 5 5 45 50
10. IMMT 5 5 5 10 5 10 5 5 5 5 5 5 5 5 35 45
11. ISN 5 10 5 10 5 5 5 5 10 10 5 5 5 5 40 50
12. LTF 10 10 5 10 10 10 5 10 10 10 5 5 5 5 50 60
13. MA 5 10 5 5 10 10 5 5 10 10 5 5 5 5 45 50
14. MAR 5 5 5 10 10 10 5 5 5 10 5 5 5 5 40 50
15. MIR 5 10 5 10 5 5 5 5 5 5 5 5 5 5 35 45
16. MR 5 5 5 10 10 10 5 5 5 5 5 5 5 5 40 45
17. MRP 10 10 5 5 5 10 5 10 5 5 5 5 5 5 40 50
18. MS 10 10 5 10 10 10 5 5 10 10 5 5 5 5 50 55
19. NSN 5 5 10 10 10 10 5 5 5 10 5 5 5 5 45 50
20. O.KISA 5 10 5 10 5 5 5 5 10 10 5 5 5 5 40 50
21. RDPW 10 10 5 10 10 10 10 10 10 10 5 5 5 5 55 60
22. RH 5 5 5 5 10 10 5 5 10 10 5 5 5 5 45 45
23. RN 10 10 5 10 10 10 10 10 5 10 5 5 5 5 50 60
24. RS 5 10 5 10 10 10 5 5 10 10 5 5 5 5 45 55
25. SA 5 10 5 5 5 10 5 5 5 5 5 5 5 5 35 45
26. SH 5 5 10 10 10 10 5 5 10 10 5 5 5 5 50 50
27. SN 10 10 5 10 5 10 5 5 10 10 5 5 5 5 45 55
28. SN 5 10 5 10 5 5 5 5 5 5 5 5 5 5 35 45
29. TF 5 10 5 5 10 10 5 5 10 10 5 5 5 5 45 50
30. TFQ 5 10 10 10 10 10 5 5 5 5 5 5 5 5 45 50
31. WAR 10 10 5 10 10 10 5 5 5 5 5 10 5 5 45 55

















































16 5 5 43.28 51.88
Max 10 10 10 10 10 10 10 10 10 10 5 10 5 5 55 60
Min 5 5 5 5 5 5 5 5 5 5 5 5 5 5 35 45
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Table VI
The student’s translation score of both experimental and control
groups in post-test
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The above findings reveal that the student’s translation competence
improves after the application of idiomatic translation. The experimental
group shows a significant increase as shown by the mean score before and
after the treatment. Meanwhile, the student’s mean score in the control group
shows significant increase in the post-test. The hypothesis test shows that
tcalculation > t table,  or 20.856 > 1.67 at the significant level of 5%. It means that
Ha is accepted and Ho is rejected. Thus, the technique of making idiomatic
translation improves the student’s translation competence at SMA Negeri 1
Langsa.
The study also reveals that there is significant increase in both
translation competence and revision process. From all translation
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competence and revision process, the most rising score is cohesive from 6.45
in the pre test to 13.22 in the post test followed by morphology and revision
process respectively.
CONCLUSION AND SUGGESTION
Based on the finding and discussion in the study, it is very obvious
the technique of making idiomatic translation improves the student’s
translation competence. It is statistically supported by the mean difference
between the experimental and control classes. Cohesive is the most
increasing of translation competence from all translation competence in the
experimental class. The technique of making idiomatic translation has been
proven to have improved the student’s translation competence, especially
cohesive.  This study highly suggests that the teacher apply this technique to
students as this technique helps students translate a text easily.
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